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Abstract 

The present study was carried out on 300 adolescents from Panipat district of Haryana state, India. Academic 

motivation Scale by Areepattamannil (2006) was used to determine the academic motivation of the adolescents. Chi-

square was computed to examine relationship between socio-economic variables and academic motivation. The 

association of academic motivation with birth order was significant (χ2= 4.95*). The association of academic 

motivation with family type was significant (χ2= 6.25*). This indicated that the member of respondents in high 

category of academic motivation was significantly higher in nuclear family (207) than in joint families (32). The 

association of academic motivation with father occupation, (χ2= 8.4*), mother occupation (χ2= 11.3*) and number of 

sibling (χ2= 12.2*) was significant. Results revealed that overall academic motivation majority of respondents 

(54.0%) belonged to average category followed by high (42.0%) and low (4.0%). In low category of academic 

motivation there was equal percentage (4.0%) of boys and girls, in average category boys were high (56.0%) than 

girls (52.0%) , while in high category percentage of girls (44.0%) was higher than boys (40.0%). 
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Introduction 

Adolescence is considered as a bridging period 

from childhood to adulthood. It is a period of 

transition and a turning point in the life of the 

individual. It is a period of rapid changes in almost 

all developmental dimensions (Katoch, 2013). The 

time of adolescence can be thought as full of risk, 

because adolescence is a time of change and 

preparation for adulthood, particularly at this time 

academic motivation can have a significant inference 

on career development. Academic motivation is an 

important issue for psychologists and individuals in 

the field of education because it has been correlated 

with academic self-concept and academic self-

efficacy (Bong and Skaalvik, 2003). Therefore, the 

academic motivation during adolescence has become 

an increasingly important issue for educators and 

changes in motivation have become an area of 

emerging research interest for researchers (Turner 

and Patrick, 2008). Academic motivation largely 

states the choices of the students whether or not they 

meet the different standards and expectations (Clark 

and Schroth, 2010). A strong relationship between 

family background factors, such as income and 
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parents’ educational levels, and student achievement. 

Studies have also shown that parents can play an 

important role in supporting their children’s academic 

achievement. The factors influencing academic 

motivation of adolescents are rooted in cultural 

values which encourage adolescents to use their 

education to earn for their families. Adolescents 

develop motivation in school to achieve their 

academic goals and cultural values in their cultural 

community (Xie and Goyette, 2003). Family-

influenced academic motivation of adolescents, but 

motivation remains salient in all cultures there are 

fewer cultural distinctions between adolescents in 

different settings (Arnett, 2002). Inner motivational 

resources for adolescents were their interests, 

abilities, preferences, psychological needs, intrinsic 

motivation and socio-economic backgrounds (Reeve 

et al., 2009). 

Materials and Methods 

Participants 

A sample of 300 hundred students studying in 

the age group of 13-14 years and studying in the 8th 

grade. These adolescents were selected from six 

government schools from three Block of district 

Panipat. The boys and girls were included in the 

sample. 

Motivation scale 

Academic motivation Scale by Areepattamannil 

(2006) was used to determine the academic 

motivation of the adolescents.  

Statistical analysis  

Chi-square was computed to examine 

relationship between socio-economic variables with 

academic motivation and the percentage was 

calculated of results. 

Procedure  

The present study was conducted purposively at 

rural government schools of the district Panipat of 

state Haryana. Random sampling procedure was used 

to select the sample. A sample of 300 hundred 

students studying in the age group of 13-14 years and 

studying in the 8th grade. These adolescents were 

selected from six government schools from three 

blocks of district Panipat. The boys and girls were 

included in the sample. Academic motivation Scale 

by Areepattamannil (2006) was used the influence of 

socioeconomic factors on academic motivation of 

adolescents. 

Results  

Association of academic motivation with socio-

economic Variables 

The association of academic motivation with 

birth order was significant (χ2= 4.95*). The 

association of academic motivation with family type 

was significant (χ2= 6.25*). This indicated that the 

member of respondents in high category of academic 

motivation was significantly higher in nuclear family 

(207) than in joint families (32). The association of 

academic motivation with father occupation, (χ2= 

8.4*), mother occupation (χ2= 11.3*) and number of 

sibling (χ2= 12.2*) was significant. 

Gender wise distribution of children on Academic 

motivation  

In Table 2, overall academic motivation 

majority of respondents (54.0%) belonged to average 

category followed by high (42.0%) and low (4.0%).    
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Table 1. Association of academic motivation with Socio-economic Variables 

Socio-economic variable Academic motivation 

Birth order Low High Total χ2 value 

First born 21 55 76  

4.95 Second born  15 80 95 

Third or more 25 104 129 

Total 61 239 300 

Family Type 

Nuclear 48 207 255  

6.25* Joint 13 32 45 

Total 61 239 300 

Family Size 

Small (up to 5 member) 26 80 106  

4.72* Large(above 5 member) 35 159 194 

Total 61 239 300 

Father's education 

Middle 50 196 246  

5.26* Senior secondary 6 33 39 

Graduation and above 5 10 15 

Total 61 239 300 

          * Significant at 5% level of significance 

In low category of academic motivation there was 

equal percentage (4.0%) of boys and girls, in average 

category boys  were high  (56.0%) than girls (52.0%) 

, while in high category percentage of girls (44.0%) 

was higher than boys (40.0%). Further results related 

to intrinsic motivation- to know indicated that 

majority of respondents (79.0%)  belonged to high 

category followed by (15.0%) in average category 

and low (6.0%). In low category of intrinsic 

motivation- to know   there was equal percentage 

(4.0%) of boys and girls, in average category boys 

were high (27.0%) than girls (14.7%), while in high 

category percentage of girls (81.3%) was higher than 

boys (68.7%). In another aspects intrinsic motivation 

to accomplishment, majority of respondents (75.0%) 

belonged to high category followed by (21.0%) in 

average category and low (4.0%). In high category of 

intrinsic motivation to accomplishment there was 

percentage (81.3%) of girls, followed by (14.7%) in 

average category and low (4.0%) whereas in high 

category of academic motivation there was 

percentage (68.7%) of girls, followed by (27.3%) in 

average category and low (4.0%). In intrinsic 

motivation-to experience stimulation, equal 

percentage (48.0%) of respondents belonged to high 

and average category, followed by (4.0%) in low 

category. In average category of intrinsic motivation-

to experience stimulation, half (52.0%) of girls, 

followed by 44.7% in high category and low (3.3%) 

whereas in high  category of academic motivation 

there was 51.3% of boys followed by average 

category (44.0%) and  low (4.7%). In another aspects 

extrinsic motivation-identified majority of 

respondents (64.0%) belonged to high category 

followed by (31.7%) in average category and low 

(4.3%). In high category of extrinsic motivation-
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identified, in high category girls were 67.3%, 

followed by (28.7%) in average category and low 

(4.0%) whereas, in high category of academic 

motivation there was 60.7% of boys followed by 

(34.6%) in average category and low (4.7%). 

Table 2. Gender wise distribution of children on academic motivation and its aspects 

 Academic motivation Respondents  

S. No.  Boys (150) Girls (150) Total (300) 

      1. Overall  Academic motivation    

 Low  6 (4.0) 6 (4.0) 12 (4.0) 

 Average 84 (56.0) 78 (52.0) 162 (54.0) 

 High 60 (40.0) 66 (44.0) 126 (42.0) 

2. Aspects of Academic motivation    

i. Intrinsic motivation- to know    

 Low 10 (6.7) 8 (5.3) 18 (6.0) 

 Average  32 (21.33) 13 (8.67) 45 (15.0) 

 High 108 (72.0) 129 (86.0) 237 (79.0) 

ii. Intrinsic motivation-toward accomplishment    

 Low 6 (4.0) 6 (4.0) 12(4.0) 

 Average  41 (27.3) 22 (14.7) 63 (21.0) 

 High 103(68.7) 122(81.3) 225(75.0) 

iii. Intrinsic motivation-to experience stimulation    

 Low 7 (4.7) 5 (3.33) 12 (4.0) 

 Average  66 (44.0) 78 (52.0) 144 (48.0) 

 High 77 (51.3) 67 (44.7) 144 (48.0) 

iv. Extrinsic motivation-identified    

 Low 7 (4.7) 6 (4.0) 13 (4.3) 

 Average  52 (34.6) 43 (28.7) 95 (31.7) 

 High 91 (60.67) 101 (67.33) 192 (64) 

v. Extrinsic motivation-introjected    

 Low 10 (6.7) 6 (4.0) 16 (5.3) 

 Average  66 (44.0) 30 (20.0) 96 (32.00) 

 High 74 (49.3) 114 (76.0) 188 (62.7) 

vi. Extrinsic motivation-external regulation    

 Low 8 (5.3) 6 (4.0) 14 (4.7) 
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 Average  72 (48.0) 38 (25.3) 110 (36.7) 

 High 70 (46.7) 106 (70.7) 176 (58.7) 

Vii. Amotivation    

 Low 51 (34.0) 83 (55.3) 134 (44.7) 

 Average  63 (42.0) 51 (34.0) 114 (38.0) 

 High 36 (24.0) 16 (10.7) 52 (17.3) 

Fig. 3. Gender wise distribution of children on academic motivation and its aspects 

 

In extrinsic motivation-introjected majority of 

respondents (62.7%) belonged to high category 

followed by (32.0%) in average category and low 

(5.3%). In high category of extrinsic motivation-

introjected there was (76.0%) of girls, followed by 

(20.0%) in average category and low (4.0%) whereas 

in high category of extrinsic motivation-introjected 

there was (49.3%) of boys, followed by (44.0%) in 

average category and low (6.7%). In extrinsic 

motivation external regulation majority of 

respondents (58.7%) belonged to high category 

followed by (36.7%) in average category and low 

(4.7%). In high category of in extrinsic motivation-

external regulation there was (77.0%) of girls, 

followed by (25.3%) in average category and low 

(4.0%) whereas in high category of academic 

motivation there was (46.7%) of boys, followed by 

(48.0%) in average category and low (5.3%). In 

amotivation majority of respondents (17.3%) 

belonged to high category followed by (38.0%) in 

average category and low (44.7%). In high category 

of amotivation there was (10.7%) of girls, followed 

by (34.0%) in average category and low (55.3%) 

whereas in high category of academic motivation 

there was (24.0%) of boys, followed by (42.0%) in 

average category and low (34.0%). 

Discussion  

It was revealed that academic motivation 

significantly with family type, family size, father 

education and parent’s occupation. Research findings 

supported by Rothman (2004) who showed that the 

most critical factors associated with the academic 

motivations of childrens are socio-economic factors 

including parental educational levels, parental 

occupational status and family income. Grissmer 

(2003) also supported that parents’ level of education 

was the most important factor affecting students 

academic achievement as highly educated parents 
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motivated their children more for learning. Sharma 

(2004) concluded through his study that parental 

support in a students’ academic success in secondary 

school might be a big factor that cannot be ignored. 

Bahago (2011), Omolade et al. (2011). Sharma and 

Tahira (2011) observed that influence of parental 

education, parental occupation and family size on 

academic motivation of students. With regards to 

different aspects of academic motivation, it was 

found that for intrinsic motivation majority of 

respondents including boys and girls were having 

high level intrinsic motivation. In particular study 

students appeared to distinguish multiple types of 

motivation within reading as they progress through 

school, including intrinsic, identified, and regulated 

motivation (Guay et al., 2010). Motivation types are 

expected to relate to each other with stronger positive 

correlations (Otis et al., 2005). 

Respondents were having high level on 

academic motivation of this aspect toward 

accomplishment. Another aspects intrinsic 

motivation-to experience stimulation in these 

category boys surpassed their counterpart as girls 

were at average, but boys were high level. Majority 

of respondents might be boys and girls were having 

high level of extrinsic motivation-identified. It was 

further found that girls surpassed boys in extrinsic 

motivation-introjected but were behind in 

amotivation. Obidigbo (2002) supported the results of 

significant differences in the scores of boys and girls 

on the academic motivation as boys scored higher 

than girls in some areas of academic motivation. In 

support of the findings Marjoribanks and Mboya 

(2004) reported that distinct gender differences 

appeared in motivation as  girls displayed  a greater 

interest in music whereas boys had motivation for 

others subjects. 

Conclusion 

Results indicated as a significantly association 

found between their academic motivation and Birth 

order, Family type, Family size,  number of sibling, 

parents education and parents occupation. Results 

revealed that the half of respondents both boys and 

girls were having average academic motivation. 
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